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INTRODUCTION

Introduction


The age-old debate of Predominantly White Institutions (PWIs) versus Historically Black Colleges and Universities (HBCUs) is as active as it has ever been. This debate has gone on for multiple decades. HBCU students view their PWI counterparts as sellouts. PWI students view those at HBCUs as inferior. With this study, I intend to add fuel to fire by comparing the grade point averages (GPAs) of these said schools. 

Background and Statement of the Problem
A main starting point in the argument of PWIs versus HBCUs focuses on the rigor of each. Students who attend a Predominantly White Institution believe their education is superior to those who attend Historically Black Colleges and Universities due to a perceived increased workload and more tedious level of rigor (Randall, 2018). It is no secret that HBCUs traditionally have lower admissions requirements as well as test scores compared to PWIs. These lead students of PWIs to have the conception that because their school requires higher test scores and has a more rigorous admissions process, that their school is superior. However, there is great reason why HBCUs have lower admissions requirements. As Randall (2018) noted, African-American students generally have lower test scores as it pertains to the ACT and SAT. It is because of this, it is ideal for HBCUs to have lower requirements, considering that the student population is a majority African-American population. In fact, Randall (2018) also noted that studies have found that providing access to higher education by lowering admission requirements has been nothing but proactive.

Another point in this argument focuses on the environment of each school. The underrepresentation of black students at PWIs lead HBCU students to conclude that PWI students are not getting a black experience and label them as sellouts. In comparison, the argument for PWI students is that the abundance of black students at an HBCU is not getting a real-world experience. Simply put the world is not an HBCU. Once you graduate and enter the job market it is almost certain you will be dealing with a predominantly white environment, to which PWI students feel HBCU students will be unadjusted to. At the end of the day Historically Black Colleges and Universities have a closer-knit, unified student body. This can be attributed to a campus experience with a majority black student body, where many students come from similar walks of life and experiences. Typically, Predominantly White Institutions have more diversified student bodies but they are also more separated compared to a HBCU perhaps due to the differences in lifestyle and cultures among the student bodies. HBCUs without a question have a more comfortable campus environment, but PWIs undoubtedly prepare you for the environment graduates will deal with subsequently after graduating.

Purpose and Significance of the Research

As mentioned before, my purpose of this research is to add more ammo to the discussion of HBCUs vs. PWIs by comparing the differences in GPAs. The reason why this debate intrigues me is because I have experienced the best of both worlds. I have attended a Predominantly White Institution being Georgia State University, as well as attended a Historically Black College and University being Alabama State University. I for one, have noticed the various similarities and differences of each type of school firsthand. I honestly do not prefer one over the other as both come with their pros and cons that help balance them equally. Although I feel like one should not be viewed as superior over the other, I believe the dialogue it creates is very valuable in helping recognize that we are all students with the same goal of getting degrees and becoming successful.


Additionally, the dialogue an argument like this helps create can result in actual change. Historically Black Colleges and Universities are immensely underfunded. This is a setback that a majority of Predominately White Institutions don’t have to deal with. Perhaps the findings of my research based on the GPAs of each school could provide proof on how academically HBCUs are just as efficient as PWIs and should receive additional funding equating the funding that is provided to PWIs. This funding could be innovative as it pertains to HBCUs. Because of this inadequate funding that HBCUs usually deal with, many cannot afford diversified and accredited programs. Randall (2018), pointed out that in Texas, there is no HBCU with an accredited therapeutic recreational program. An increase in funding will open the possibilities of many programs being available, not only with HBCUs in Texas, but HBCUs everywhere. The more programs available, the more chance a student has of exploring all of their options and becoming successful in the field they were destined for.

Conclusion


Lastly, not only can research like this make a difference in funding, but it can also make a difference in the job market and hiring process. There is a common rumor that employers would rather hire a graduate of a Predominantly White Institution over a graduate of a Historically Black College and University. Research like the one I am conducting could help with biases an employer may have as it pertains to hiring an HBCU student. For example, if my research indicates that HBCUs in fact have higher GPAs or very similar GPAs compared to PWIs it could assist in increasing the employment of HBCU graduates. An employer who may have the preference of hiring those from PWIs as opposed to HBCUs may have a differing opinion once the findings of this research are revealed.
REVIEW OF LITERATURE
Introduction


The topic I am researching is the difference in grade point averages (GPAs) between students who attend Historically Black Colleges and Universities (HBCUs) and Predominantly White Institutions (PWI). HBCUs are considered predominantly black colleges with at least 75% of black enrollment, while PWIs are considered schools that have a Caucasian population between 56-80% (Hamilton, 2009, p.13). I chose this topic because there has always been a sort of cold war between students who attend HBCUs and those who attend PWIs. In this review I will analyze various sources that breakdown the various factors that can play into not only a student’s GPA, but also their efficiency. Also, a breakdown of previous studies involving differences of students who go to PWIs and HBCUs will be examined.

HBCU/PWI History


African Americans have not always been afforded the right to an education due to systemic racist laws and people. African Americans were essentially locked out the flow of information because of illiteracy, and because of this literacy became a priority worth dying for (Freeman, 2005, p.13). African Americans had to learn in private and could not go to public schools. It was quickly realized that there was a need for their own schools. Due to this, African Americans created HBCUs in the 1850s. This creation made it so African Americans could acquire higher education at these HBCUs and played a large part in many African Americans becoming literate. 


In fact, Hamilton (2009) stated that despite minimal resources, by the 1930s these institutions had decreased the Black illiteracy rate by 50% (Hamilton, 2009, p.3). Today, there are just about 105 HBCUs throughout the United States. These 105 colleges and universities account for over one-quarter of all African American undergraduates. HBCUs historically have always been vastly underfunded. To combat this, in the 1940s, Frederick D Patterson, President of Tuskegee University, started up the UNCF (United Negro College Fund). The UNCF is essentially a “consortium” of private black colleges involved in cooperatively raising funds for scholarships to afford to their HBCU students (Gasman, 2018, p.2).

GPA Equality


A question that many have is would a 4.0 GPA at an HBCU be the same as a 4.0 GPA at a PWI. In other words, would a student have to work harder than the other to achieve the same GPA at either school. As Lynch (2014) stated, to this date there is no actual scientific evidence that shows that a GPA at an HBCU is not equal to a GPA at a PWI. HBCUs get there accreditation by the same governing body that gives accreditation to PWIs. Surely if they are good enough to be accredited by the same governing body, then their academic standards can not be vastly different. Lynch also pointed to the fact that many students do their undergrad at HBCUs and go on to get their graduate degrees from PWIs (Lynch, 2014). This is evidence of the interchangeability as it pertains to curriculum.

HBCU stressors


Stressors that may affect one’s GPA at HBCUs can come down to things such as campus environment, social support, academic stress, and financial situations. A majority of HBCUs are usually located in low-income areas of their respective cities (Gasman & Commodore, 2014). These low-income areas usually come with high crime. This can definitely be a factor in effecting a student’s GPA because they have to deal with the dangers and unpredictability of being located in such an area. It is no secret that the most common stressor at HBCUs are financial problems. As noted by Woods-Buchanan (2009), HBCUs have a higher percentage of students relying on financial aid than PWIs. This is due in part to many African-American families not having the means to afford higher education for their children (Woods-Buchanan, 2009, p.19) Problems like these no doubt can cause extra unnecessary stress as financial aid is not always the most reliable in terms of timing and payment. 


To add to this, inadequate funding also furthers stress. As G. Thomas Sav indicated (2010), in 1995 it was discovered that 17% of the fewer state funding money allocated to HBCUs relative to PWIs could be chalked up to fiscal discrimination (Sav, 2010). Surely, PWIs don’t have to deal with such financial constraints. Perhaps this discrimination is due to the legitimacy of HBCUs always being called into question by policy makers (Kim, 2011, p.516). Students at HBCUs reported higher levels of stress not only academically, but also interpersonally (Hamilton, 2009, p.9). This extra stress will undoubtedly affect a student’s GPA. A student should only be worried academically.
PWI Stressors


Some things that may affect a student’s GPA at PWIs can come down to things such as academic stress. The stressors of a PWI for the most part are not as significant or serious in nature compared to HBCUs. In fact, for students at PWIs, it was reported that academic stress was the primary stressor (Hamilton, 2009, p.9). Perhaps most surprising is that a large percentage of dropouts at PWIs of Caucasian ethnicity dropped out due to a lack of interest in the coursework and discontent regarding program structure (Hamilton, 2009, p.18). This seems like spilled milk compared to those at HBCUs where a majority drop out due to financial difficulties. One stressor however, is exclusive to attending a PWI. Racism. HBCUs typically do not experience racism due to the higher population of African-Americans. For African-Americans at PWIs racism can play a large factor in causing them stress, therefore affecting their GPA. Not to mention that only 34 percent of those attending a PWI actually see their institution as the perfect school compared to 50 percent of HBCU students (New, 2015)

Efficiency


Another thing that plays into a student’s GPA is a school’s efficiency. As Coupet and Barnum (2010) found, HBCUs on average actually have a slightly more efficient rate than PWIs. Also, the rate at which HBCUs were considered efficient was higher at 17% compared to 12% at PWIs (Coupet & Barnum, 2010, p.190). HBCUs seek to accomplish the goal of graduating students with already insufficient funding and financial resources to do so. Not to mention HBCUs are also often faced with fiscal constraints harsher than those at PWIs. HBCUs high attrition rates which can be attributed to this lack of funding, and despite this, they still maintain a higher efficiency rate. 


Coupet and Barnum also detailed that efficiency is positively correlated with larger endowments on a school’s budget. In another study, it was found that if the endowments of all the HBCUs were added up, it would still amount to less than 10 percent of Harvard University’s endowment (Jones, 2014). Things such as extensive libraries and access to better academic facilities play a huge part in a student’s efficiency. The fact that HBCUs are already under resourced and still is just as efficient as PWIs if not more, speaks volumes.

Previous Studies on GPA


Stereotypes placed on HBCUs have led many to believe that they are not as glamorous as a PWI. Gasman & Commodore noted that HBCU turmoil is often normalized, especially by media. There is an underrepresentation of HBCU stories in the media and national education publications (Gasman & Commodore, 2014). Yet despite all the disadvantages that may seem to apply to HBCUs, it is shown that HBCUs, at least pertaining to black students, have higher GPAs than those black students at PWIs. Perhaps this is because African-Americans at PWIs have the burden of dealing with racism and alienation, that their HBCU counterparts mostly do not experience. Also, success among black students is more prevalent at HBCUs perhaps due to HBCUs being designed to foster the support African-American students need to be academically and socially comfortable (Woods-Buchanan, 2009). 

Conclusion


HBCUs are severely disadvantaged compared to their PWI counterparts. HBCUs do not receive nearly enough funding in contrast to PWIs. Yet even though disadvantaged, HBCUs still maintain a higher efficiency as well as higher GPAs. Something I took away from this analysis is that black students do much better academically at HBCUs compared to black students at PWI. This is surprising to me because the black students are usually better accommodated at PWIs due to PWIs being able to provide more resources that aid in academic performance and comfortability. Even with the accommodation, additional factors such as financial and academic stressors prove too heavy. One thing I hope to add to help expand this research is to find out the GPAs of not only black students at PWIs but students of all races, to better get a variety of answers leading me to a more accurate conclusion.
METHODOLOGY

Introduction

In this section I will cover a conceptual model, research questions and hypotheses as it pertains to the GPA’s of students at HBCUs and PWIs. Also, I shall provide a QQ table as well as conceptualize the main concepts

Recognizing the independent and dependent variables in the study:

Independent Variable: The type of school the student attends (HBCU/PWI)
Dependent Variable: The student’s GPA (Grade Point Average)

Figure I. Conceptual Model of the Relationship Between the Type of School a Student Attends and Their GPA
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Hypotheses:
H1: A student who attends a PWI will have a higher GPA than a student who attends a HBCU.

H2: A student who attends an PWI in the South will have a higher GPA than students who attend a HBCU in the South. 

H3: A student who attends a PWI in the East will have a higher GPA than students who attend a HBCU in the East.

	Qualitative
	Quantitative



	Uses words as its data
	Uses numbers as its data

	Uses non-probability research methods
	Uses probability research methods

	Data is in a variety of nonstandard shapes, sizes, forms, images, objects, etc.
	Converts observations into a single common medium (Numbers)

	Concepts used are developed/refined during/after the process of data collection
	Contemplate/reflect on concepts before we gather data

	Gathers information best through personal methods such as interviews
	Gathers information best through public methods such as surveys, polls, etc.

	Uses data that fluctuates
	Uses precise data

	Non-linear
	Linear

	Time intensive on back end
	Time intensive on front end

	Does not require large sample size
	Requires significant sample size

	Explores meaning of people’s experiences, cultures, and issues
	Examines the relationship between variables

	Research is exploratory 
	Research is descriptive

	Ends with hypothesis/theories
	Begins with hypothesis/theories

	Final report in a detailed narrative
	Final report in a statistical narrative

	Approach is to observe and interpret
	Approach is to measure and test

	Asks loose ended questions to gather more information
	Asks questions with fixed responses

	No statistical test
	Statistical tests used for analysis

	Primarily inductive process used to form theory/hypothesis
	Primarily deductive process used to test pre-specified concepts, constructs, and hypothesis to make theory

	More subjective: describes problem in point of view of those experiencing it
	More objective: provides observed effects of a program on a problem/condition.

	Purposive sampling
	Random sampling 

	Seeks pluralism/complexity
	Seeks consensus/the norm


Table 1: Comparison and Contrast of Qualitative and Quantitative Research Methods
1. My research technique chosen: Quantitative 
2. My topic of Historically Black College and University (HBCU) GPAs vs Predominantly White Institutions (PWI) GPAs requires everything that applies to quantitative research. According to Neuman (2014), quantitative research collects data and puts them in the form of numbers. He also emphasized that for quantitative research, the planning stage is before and separate from the data analysis (Neuman, 2014, p. 204). For my topic, the data will without a doubt come in the form of numbers, as it pertains to the grade point averages of students. Also, I will not analyze the data until after my planning stage, which consists of first, collecting the GPAs of students at HBCUs and PWIs. My topic definitely relates to quantitative research as it also will require me to acquire a significant sample size, use precise data, as well as conduct random sampling.
Conceptualization of Concepts:
Historically Black Colleges and Universities (HBCU): Institutions of higher education in the United States founded prior to 1964 for African American students. 

Predominantly White Institutions (PWI): Any institution of higher learning that wasn't labeled an HBCU prior to 1964.
Grade Point Average (GPA): The average obtained by dividing the total number of grade points earned by the total number of credits attempted
Method used to collect data:

The quantitative method will be used for this research. I will be collecting existing data and analyzing the results. Of the three methodological approaches, the positivist social science approach most closely relates to how I am conducting my study. I have concluded this because with this approach, researchers prefer precise quantitative data and often use experiments, surveys, and statistics. It emphasizes seeking rigorous, exact measurements while testing causal hypotheses by carefully analyzing numbers from the measures.

Sampling Technique, Population, etc.:

My population consists solely of students in the United States who attend PWIs and HBCUs. Using existing data, I will compare the differences of GPAs of three random HBCU and PWI schools from each region (North, South, West, East) which will in the end give me a total of twelve comparisons. I will ensure it is random by compiling a list of 10 HBCU and 10 PWI schools in each region and provide them a number being 1-10. I will then draw at random three HBCUs and three PWIs per region for comparison of GPAs.

Measurement:

Measurement is a term often used to replace the word observation (One of the two pillars of science) due to the word observation often suggesting a causal passive activity. Measurement is a more detailed meaning of observation as it emphasizes careful, deliberate observations of the real world for the purpose of describing objects and events in terms of the attributes composing a variable. The measures that will be used for each variable in my study are one: the type of school one is attending. The only measure that needs to be recognized as it pertains to this variable is whether one goes to an HBCU or a PWI. For my other variable: GPA, the measure that will be used is a grade scale from 0 to 4.0

How Data Will be Collected:

The data will be collected at my home address of 733 Capri St Montgomery, AL 36105. I will collect this data by analyzing existing data available on the web. This collection will take place until the due date of this research project, being towards the end of November.

Perceived Limitations of Sampling Technique:

Some benefits of the random sampling technique I will be conducting include the fact that there will be an equal chance of each school in every region being selected. Another advantage of random sampling is that the findings can be better applied to the entire population base due to everyone having an equal chance. Some disadvantages of random sampling is that a large sample size is often mandatory. Also, bias is always a limitation of sampling, especially when it comes to the selection process. I have combated this bias by including schools at random from all regions of the United States.
Perceived Limitations of Study:

Always the chance that results of the study may not one-hundred percent accurately depict the differences of GPAs among HBCUs and PWIs as a whole. Also the only thing that is being taken into account is the average GPA at the school, rather than a collection of different random individuals on campus. Some schools may skew their results inaccurately.
Ethical Issues That May Arise: 

Informed Consent

One important ethic that I will be applying to my research is informed consent. Informed consent is defined as “a statement, usually written, that explains aspects of a study to participant and asks for their voluntary agreement to participate before the study begins” (Neuman, 2014, p. 151). In other words, a participant has to know what they are getting into, as well as agree to it voluntarily. Emphasis must be placed on the voluntary part as coercion breaches this ethic. The researcher’s job as it pertains to this ethic is to make participants aware of their rights as well as what they are fully getting involved in. Informed consent statements must contain several things. Some important things it must contain include a guarantee of anonymity and confidentiality of records, a statement of alternative procedures that may be used and an offer to provide a summary of findings. Along with a brief description of the procedure and purpose, the statement must also include a statement making it clear that the participation is completely voluntary and any risks or discomfort that may come as a result to the study must be made known (Neuman, 2014, p.151).

Informed consent is relevant to my study because grade point averages are personal information. It is necessary that all participants are informed of not only why I am collecting such personal information but also how I am collecting this information. I plan to uphold this ethic by solely collecting this information for research purposes. Also, I will explain that I am conducting the study by using existing data gathered from different regions and confidentially collecting the GPAs solely for comparison. For the study, all that will need to be done is the collection of the average GPA per school. No one will have access to this data as I will make sure it is 100 percent confidential. Finally, I will make available the summary of my findings.

Anonymity

Another important ethic that I will apply to my research is anonymity. Anonymity is listed as “The ethical protection that participants remain nameless; their identity is protected from disclosure and remains unknown” (Neuman, 2014, p.154). To put this simply, anonymity consists of participants being able to participate in the study without having any of their personal information compromised, not even to the researcher. This ethic is imperative because certain studies may require the sharing of personal and sensitive information. This could drive participants away from your study or could result in participants giving out fictitious answers because they are not comfortable sharing this said information. With anonymity, participants do not have to worry about the sharing of their information because not even the researcher will be able to pin their own information on them.


Anonymity is relevant to my study because I am dealing with sensitive information, that being student’s grade point averages. GPAs are a student’s bread and butter, aside from a degree, it is the only thing we have to show. Some participants may be wary of giving out this information because they may be embarrassed about their GPA. This could create skewed results because one would think someone with a low GPA would be more hesitant to participate than someone who has a good GPA. Anonymity make it so participants need not to fear the embarrassment of sharing their GPA due to nobody knowing who recorded what. I will make sure to maintain anonymity by collecting solely the average GPA of that university via existing data online. No single student’s actual GPA will be recorded or released. I am solely collecting the average GPA of that university.

CODING

The coding conducted for this quantitative research was applied to my terminology. The term HBCU was coded as how it is defined by The Higher Education Act of 1965, which states “..any historically black college or university that was established prior to 1964, whose principal mission was, and is, the education of black Americans, and that is accredited by a nationally recognized accrediting agency or association determined by the Secretary [of Education] to be a reliable authority as to the quality of training offered or is, according to such an agency or association, making reasonable progress toward accreditation.” For PWIs, I coded them as any school that was not originally an HBCU as described by the Higher Education Act of 1965. GPA, or grade point average was coded as the total amount of grade points earned divided by the total number of credit hours attempted. Grade point averages were based on a scale ranging from 0.0 to 4.0.

FINDINGS AND DISCUSSIONS

My findings for this research appear to be mostly one-sided. My first hypothesis was that students at a PWI would have a higher GPA than students who attend HBCUs. The data can be seen in Figure 1. As for the PWIs in the North, the average GPA for University of Connecticut (UConn) was a 3.64, the average for New York University (NYU) was a 3.59 and for University of Maine the average was a 3.29. For the PWIs in the South the GPAs were for Mississippi State a 3.43, for Auburn a 3.89 and for FAU, a 3.46. The PWIs in the East average GPAs consisted of a 3.67 for Virginia Tech (VA Tech), a 3.6 for Penn State, and a 3.74 for Clemson. 
The average GPAs for schools in the West were for San Jose St a 3.4, for Oregon State a 3.58, and for Wyoming a 3.48. The average GPA of all these PWIs as a whole equal to a 3.56. As for HBCUs in the North, Delaware State had an average GPA of 3.11, Bowie State had an average of 2.53 and Morgan State had an average GPA of 3. For the HBCUs in the South the average GPA of Clark Atlanta University (CAU) was a 3.24, for Spelman a 3.61 and for Grambling State a 2.72. For HBCUs in the East the average GPA for North Carolina A&T (NCAT) was a 2.48, for Howard the average was a 3.33, and for Hampton the average GPA was a 3.22. As for the HBCUs representing the West the GPAs were as follows: Central State University a 2.5, Wilberforce a 2.82 and for Lincoln the average GPA was a 2.63. The average GPA of all of these HBCUs as a whole comes out to a 2.93. The results have shown this hypothesis to be proven correct.
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Figure 1 Comparison of HBCS and PWIs Students’ GPA
My second hypothesis was that students at a PWI in the South would have a higher GPA than HBCU students in the South. This hypothesis was shown to also be correct as seen in Figure 2. PWIs used to represent the South consisted of Mississippi St, Auburn, and FAU. For Mississippi St, the average GPA was a 3.43, for Auburn, a 3.89 and lastly for FAU the average was a 3.46. The average GPA of these schools combined equals a 3.59. As for HBCUs, the schools used to represent the South were CAU (Clark Atlanta University), Spelman, and Grambling State. The average GPA for CAU was a 3.24, for Spelman, a 3.6, and for Grambling State, a 2.72. The average GPA of these HBCUs combined equal a 3.18.
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Figure 2. HBCUs vs PWIs Students’ GPA (in the South)

My third hypothesis was that students at a PWI in the East would have a higher GPA than HBCU students in the East. This hypothesis was shown to be correct as seen in Figure 3. The PWIs in the East consisted of Virginia Tech, Penn St, and Clemson. Virginia Techs average GPA was a 3.67, while Penn St was a 3.6, and finally Clemson had an average GPA of 3.74. The PWIs in the East average GPA as a whole total to a 3.67. The HBCUs in the East consisted of NCAT (North Carolina A&T), Howard, and Hampton. NCAT’s average GPA was a 2.48, Howards was a 3.33, and Hampton’s average was a 3.22. These GPAs combined account for an average of 3.01.
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FIGURE 3. HBCUS vs PWIs Students’ GPA (East USA)
CONCLUSION


According to this research, it is concluded that students at predominantly white institutions have a higher average grade point average than students at historically black colleges and universities. Not only is this concluded as a whole, as my first hypothesis shows, but this is also concluded as pertaining to regions. Predominantly white institutions in all regions that were measured all had a higher combined average grade point average than historically black colleges and universities in those regions. The region with the largest difference as far as average grade point averages among historically black college and predominantly white institution students was the Eastern region with a difference of .66. 
One could also conclude that predominantly white institutions in the East are more superior than the historically black colleges in the East as there is the biggest gap. The region with the smallest gap in grade point average was the South. Although predominantly white institutions clearly had the higher average grade point average in the South, the gap was only by .41. This information could help one conclude that historically black colleges and universities in the South are less superior than predominantly white institutions in the South but not by as much as compared to other regions such as the East.
APPENDICE A

List of sources Used for Data Collection by Hypotheses tested

Hypothesis One: Students at a PWI will have a higher GPA than students who attend HBCUs.

Sources: 

· PrepScholar Admissions Consulting Services. (n.d.). Retrieved September 20, 2019, from https://admissions.prepscholar.com/
· Use the College Match college search engine to find colleges that are right for you. (n.d.). Retrieved October 20, 2019, from https://www.collegedata.com/en/explore-colleges/.
Hypothesis Two: Students at a PWI in the South will have a higher GPA than HBCU students in the South.

Sources: 

· PrepScholar Admissions Consulting Services. (n.d.). Retrieved September 20, 2019, from https://admissions.prepscholar.com/
· Use the College Match college search engine to find colleges that are right for you. (n.d.). Retrieved October 20, 2019, from https://www.collegedata.com/en/explore-colleges/.
Hypothesis Three: Students at a PWI in the East will have a higher GPA than HBCU students in the East.

Sources: 

· PrepScholar Admissions Consulting Services. (n.d.). Retrieved September 20, 2019, from https://admissions.prepscholar.com/
· Use the College Match college search engine to find colleges that are right for you. (n.d.). Retrieved October 20, 2019, from https://www.collegedata.com/en/explore-colleges/.
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